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Preface

. ,

The articulation of secondary and post-secondary vocation echnical'
-

and adult education programs will enhance the development and 4mprovement

of vocational programs for handicapped students, Project PEP enmities

were directed towad,developingia data bade to provide vocational teachers

and administrators with inform4tion about the vocational needs of handicapped

students eve 14 -21 and to help vocational, technical and adult education

districts plan future vocational programs for these students who will be

asking for vocational education in the 1977-1982 year period.

.
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. ' .

...._ /

/
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/
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/
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,..."16

, .

ofyisconsin Department of Public Instruction for their

assistance.and:the assistance bftheir staff with various parts of the pro-
.

9

ject. A sincere thank you is given to the vocational and special educators

who participated, in the development, testing, and completion of Project, PEP

instruments which were used to develop the idta base on handicapped studd/nts.

.
/

Finally a thank you to,the "CORE" group'm kers_who attended the frojec/t,
Ts%

PEP information dissemination conference en who are continuing to promote
. ____.

secondary/post-secondary articulation procedures to improve vocational ed-

ucation for.handicapped students in their respective districts. /
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THE PURPOSE OF PROJECT:PEP
-

Project PEP, Ng/tam Evatuati.on and Ptann,Lng: Evatuaan.Cuiftent P40-

gitain6 and Identi4ying.Handicapped S- tudent6 and Th4k-Voca,tionat Needy Ooh

1977-1982,, was designed to help handicapped students ages 14-21 make the

transition from secondary to vocational, technical and adult education

(VTAE) Schools in Wisconsin /IThe,project was timely in that it coincided

with the current emphasis on mainstreaming and\the recent series of fedyral

legislation relating to theeducation of handicapped peaople (see Community

Citizens, page 23 )4'.

. .

.

.

Making the transitiory from secondary to pout- secondary schools should

process'be a smooth process whic assures the handicapped student of a reasonable'

chance of success in school. Handicapped students are not the only

people involved in the ransi4on process. Teachers, administrators, par-
.

entS and emptoyers'wil ultimately be involved in providing a success ex-

\perrence at the post- econdary level.

Many times stud nts with the more invisible handicaps such as learning,

disabilities, emoti nal disturbance or various degrees of mental retarda-

tion will enroll a vocational, technical and adult education-(VTAE)

school without pro iding much more information to the teacher than their

names. When this happens, it's only a matter of time until the handicapped

student_is in t ble.academically. Teachers have a limited time to diag-.

nose'the handica' and take steps to remedytho situation before the student

drops out of sc ool. Many teachers in the regular classroor do not have,

:formalformal training or even inservice trailing on how to teach bandicapped

stlidents. Wit the new federal legislation mandating equal access to voca-
.

tional ed4cati n, teachers will see an increasing numb`er of handicapped.

students enrol ing in their classes.

Basic in ormation on handicapped students, their characteristics and ,

their voaatio al career.needs is important. Reasons why handicapped students

fail to atte d or complete classes should be known.: Successful techniques

used in teac ing handNapped students vocational skills should also be part

of the teach rs' knowledge baSe.

1
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Through roject ?EP, a dita base was provided to help vocational ed-
.

ucators improve and develop vocational programs forhandicappeikstudents.,
,

The four major aetivities of Project i'EP follow.

. 1..

Adtivity I - Identify Handicapped Students and Their\Vocational

Needs for.1577-1982-
4 ( -7-

4.

Actiity II - Identify the Barriers which keep Handicapped
Students from Enrolling in and Completing'

CoursesCourses

Activity III - Identify Successful Technigties which Work in-Teaching

Handicapped Students

Activity IV - PI-ovide an .0hoortunity for Special and Vocational

'Educato'rs fr9m the Secondary - Schools and Vocdtional
Administrators from WiscOnsin's 16 VTAE Districts
to Jointly Plan for Educating the Handicapped in

Each VTAE District

T kfour activities developed informatign which proved to be useful

not only to teacherscand adMinistratcrslin VTAE schools, but also'to teachers

and administrators in secondary school'. A discussion ofithe activities

and results of these activities f1;ft151*,

Activity I ....1dentify.Handicapped SLidents and Their Vocational- '

Needs fdr,1977 -1982

An Exceptional Education'Needs Instrumenet(see appendix) was developed,

.
tested and giVeAto selected special education teachers to bey completed on

their(handicapped students.. Questionnaires were completed on over 3,200

handicapped students aged 1421 Ingisconsinis,sscondary school system.

The purpose was
,

to provide data on handicapped students which would be use-

ful to VTAE districts in developing and modifying vocational programs for

'handicapped students. A brief overview of the information and its usef

mess for VTAE teachers and administrators will be .discuSsed here.° /r com-
,.

plete details on the information collected frOm the Exceptional Education

Needs Instrument, see the Franken
1

(1977) publication.

. 6
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Table 1: Educable Mentally, Retarded, Emotionally Usturbed,'and Learning.

DiSabled Students aged 14-21 enrolled in Special Education Programs in
Wisconsin'agecandary School System for'197;71916

s .

4
Primhry 54ndicap

N

14-6

Age Ranges

19-20 Total

is-

4362.

1381

2452

,

2371

379
,

484 k

557.

48

55

, 7292

.1808

2991,

9581 .. 660 12,091

Fhicable
,

tiintally Retarded

lmotionally Disturbed

0
ParninDisabled :IP ,

T
i

..-7
rt al . 3236

a

Handicapped students drop out of the school system at an alarm rate.

Table 1 gives afi indication of this p oblem. A sharp decline in the num-

ber of students enrolled in special eucation programs indicates a high'

, drop- ut rate. 'Admittedly, some 'Of the students may still be enrolled in

sCh 1 programs; howsever, the'riumber would be small. Witholit knowing.about
4r.;

ea individual student we can only speculate as:to the cause fir 'the drop
P.

' in enrollment. Some .of the students may have overcoMe'their handicap and

ere ag longer listed ori school records as being handicapped.' If we assume

that many of the handicapped` students have dropped out'of school, the n t

question is where are the now? Aretheyemployed? .Do they .have a nee

to return to a school setting todearn employable slo lls?

It" is logical to believethat many handicapped students' who have dropped

out of school and those hill enrolled could benefit fiom vocational classes

in thtVTAE systemi. It is also logical to believe that many of these handi-

capped students will seek admission to VTAE schools to Learn employable
,

. .

"skills: The purpose of the Exceptionaltducatioh Needs questionnaire was
. /

7,

tp identify some of the specific characterist cs of the-handicapped students

i' .

A .

*Source; Wisconsin Department of Public, Instruction, Division of Handicapped
Children, SChool District Plan, Part A, Annual Report.igi Special Ed-

..

ucation Program; for the Handicapped, 1975-1976, r
'

,

.

1Franken, Marion E. "Identifying Handicapped Students and Their Vocational

Needs for 1977-1982." Wisconsin Vocational Studies Cente, University

Of Wisconsin, Madison, Wisconsin; 65 p., July 1977. ,-, .

\....-

. . -,,-
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aged 14721 Who were still enrolled in the secondary school system.-

The learning ability of handicapped students was. restricted in many

areas. As an example, students labeled as ltarninga Bisablediwere found

to have deficiencies in listening; thihking, speaking, reading, writing,
_

spQing, calculating and visual perception in addition to the primary

handicapping condition; Teachers who design new comXses or modkfy old
.

4
4

courses need to'be aware of themany _complications which a student may

have in addition to the primary handiCappini';condition.

On the positive side handicapped students in the primary categories,

were found to have'talents which could be utilized in designing "vocatnal

programs. Students with learning disabilities given as their primary

handicap were found to have talent in art 2-3%,' music 6.6%, writing 2 %,,

. mechanics 41%, and athletics 41%.
4.

Teac'h'ers were asked to give their perceptions Of their students'

career goals and whether or not they would recommend training in a career

category. Teachers perceived their students entering many career fields

with manufacturing, consumer and homeiaking eaucation7

business and natural resources being listed most often.

Of primary concern was the type of educational setting in which tea-'

chers believed their handicapped-students could be educated acter leaving

thesecondary system. Teachers believe that over 86%-of the students'

. they were currently teaching could enter a pbst-secondary institution

, _or agency for fUrther training. Of the students enrolled in secondary

schools, 12% ware thought to be able to succeed in a regular class at a

scho 1, 24% were beli6ed to be able to enroll in a regulai class with

special consideration, an,29% could enr,ollin a special class in a VTAE

school. Another 16% were believed to be best served by a special school or

a sheltered workshop. Only 3.5% were believed to benefit most by a college .

or university setting. It should be of primary concern to VTAE teachers%

and administrators that 65% of the current number of handicapped students"

in Wisconsin's secondary school system ages.14.-21 are thoUght to be best

.served by continuing their educations in a VTAE school. The many handicapped

students who have dropped out of secondary schools during the past few years

may'share the same educationil.needs.

4 8
4
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Secpndary special education teachers were also asked to give the best

learning modality for ekch -of their students. This information would be /

valuable to VTAE teachers in designing learning situations for handicapped

students. Of the handicapped students surveyed, 21% learned best by

tactual-methods, 19% by auditory methods, 22% by visual methods and 38% by

both audio and visual methods. This should alert VTAE teachers that multi -

sensory, teaching techniques need to be incorporated Into. their_instructicual_ _

packages when teaching handicapped students. 4

As previousli;'Aated only some of the highipants of the data from the',

Exceptional Education Needs Questionnaire are mentioned Heie. A study, of

the complete report will be of value to teachers developing. vocational pro-
,

.
I

grams for handicapped-students.

Activity II --. Identify the Barriers which keekandicapped
Students from Enrolling in and Completing

Vocational Courses. -

Information on bariiers which prevent0handicapped'students from en-
,

rolling it and completing VTAE programs and successful educational teach-
.

.
)-

niques used in working with handicapped students was.collected by the
2

'Techniques and Barriers, Survey (Kumar, 1977). Over 200 teachers in

Wisconsin's 16 VTAE districts completed the Techniques and Barriers Survey

(see'appendiX). Only some of the highlights of results from the Techniques
1

and Barriers'Survey are reported here. The Kumar report should be studied

for further information.
,

'Due to the wide range of economic,-rural, urban and ethnic differences

of the Wisconsin population; teachers and administrators who work with

handicapped student's in all VTAE districts were asked to complete the
*3

Techniques and Barriers Survey. The purpose of the section,on'harriers was

to identify barriers which prevented handicapped persons from enrollment in

and completion of vocational programs. Such informdtion is essential to the _

'smooth transition of students from the secondary to the VTAE schools. *-
I

,
.

2
Kumar, Vasant. Handicapped Persons i..n Wisconsin Vocational, Technical and

Adult Education Districts: Asees5ent of Educational Techniques and

.Identification of Barriers. Wisconsin Vocational Studies Center,- .

,Madison, Wisconsin; 89 p., July 1977.

r 1
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' Barriers,, which prevent handicapped students from enrolling inoca-

tional classes were foundrin the seven catepries listed below.

.

-1. Attitudinal and Emotional.

2:" Accessibility

' 1. Onployment

4. Legal- '

S. OrganizedGroups--

. , 6. Professional Prepa24ation

7.. ResouPdes

v.. .

Although,many:barrierS to .enrollment appeared in t seven categories
,/, a

only the top two in. each category are listed'below. ,

r

C

Barriers to Enrolling in Vocational Programs

Attitudinal Barriers

lack nfidence

lack of public awareness about'needs and capabilities
of handicapped pdople

Accessibilitk Barriers

transportation to and.from school

lack ofbasic living skills'

,

Dnployment

..limited number of jobs

lack Of job seeking skills

Legal Barrier's,-

difficulties experienced by agencies in clarifying
jurisdiction in their services to handicapped Studentg

i.
,

...

...,
*.ack `of legal mandate ..

. N.

Organized Group Barriers

complex procedures involved in getting state and
federal funds

*,

alack of advocate groups for handicapped persons with-

in the. VTAEtystem

610

I
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Professional Preparation Barriers

insufficient inservice training in methods, of teaching

handicapped students

a lack.of trained support personnel to assist teachers-

of hAndicapped students

Resource Barriers

-4 lack of course materials -ln" multiple modes

lack of appropflately trained personnel

.
.

Once handiCappetstudehts do become enrolled in "a vocational program, 1-,-

/

5,

additionel'bdriers prevent them frOm completing the program Or gaining, ill" '

employable skill. _These barriers ate listed. below according to the same

"categories as enrollment berriers.'Again, only the two most dominent
,.

0

barriers in each category are listed,
.

-

Barriers to Completing Vocagionai Programs

{;

Attitudinal and Emotional Barrfrerss

handicapped students lack of self confidence

.i handicapped studenti'Become discouraged at rate of

progress

AccescAUity-Berriers

lack Of transportation'

prohibitive cost of transportation

SMployment Barriers.
,

physical limitations

unrealistic job expectations

Legal Barriers

*.lack of knowledge of programs and benefits,
AMU

counselors' lack'of,,knowledge of programs and benefits
Isrf.

fgr handicapped students

Organized Group ,Barrier's

employers unwilling to'make finandial commitments to

hire handicapped persons



employers suppore service is ipadequate

Re-sourc Barriers

..lack of school finances to acquire equipment and
materials for teaching handicapped persohs

lack of appropriately,trained personnel

Post - Employment Barriers
- ,

lack of systematic follow-up during initial period

of employmerit

unable to cope with other employees "-

Othei%barriersin addition to tho-se aboVe may prevent'handicapped std-

idents from completing vocational classes. Eliminating the barriers meit-t
.-

tioned above would be a necessary step in proyiding access to VTAE classes

for handicapped students. ,
. ..

°

*
6

,Actiility III- -' Identify Successful Techniques which WOrk'in
. Teaching Handicapped Students

Ag part of the Techniques and Barriers Survey, teachers and adminis-

trators%were.asked to give their perceptions as to Tdhichmethods,and.tech-
.

.-niques were most successful in working with handicapped studetas. Teachers.

responding were employed by-a VTAE system or agency in aVTAE area and

worked in many areas of deliveiy of services to handicapped students, Al-
.

'thbugh many sucdessfdl methods and techniques for working with handicapped

students were given, only the top two iti each category are listed below.'

For further information, refer to the report

Successful Methods of Recruiting Handicapped Students
.

.

I

.° referral b*...sociar apncies -

- -

, results of
..

diagnostic testing by school and outside
evaluators ,

:

ki

Successful Evaluation Methods

teacher evaluation

w6rk eValqativnv
- .. .

t ''''"...............** \ .

12 , .
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Successful Methods of Identifying.Unknown-Handicaps 0

diagnostic testing and evaluation.

observation by teachers

Successful Teaching Methods in Pre-Vocational Programd',_

',individualized instruction

" "hands-on" experiences

.4

Successful Teaching Methods Vocational Programs

use of audio /visual aids

individualized instruction

Successfu], Teaching Aids

equipment and /or =materials for "hands-on" experiences

teacher-made audio and/or visu;I,materials

' 'Successful Ways to Assist Handicapped Persons in Their Academic

Work

a

',individual -counseling

evaluative services to'determine abilities and' disabilities

1

Successful Placement Strategies

educating employers to the benefits of hiring handicapped

persons

developingskills.tosearch,for, hold, and advance on a job

a V

Successful'Ways to Accomplish Follow-up
V

through counselors

through placement personnel
a

., .

"`Successful Metilods forsi Upgrading Skill -

X N

\
participating in low student teacher ratio classes

,- ".being taught by teache;a4ith im roved teaching Methods

Teaching handicapped studentg need not_ e a diffidult task. Success-

,

ful methods, ma4rials and techniques for teaching handicapped students

, '......_, are available and.%can be adapted by Vocational educators to meet classroom
, ..

needs, :A close look at programs which are successful ,in teaching handicapped'

students would be of great help to,vocational,teacherg wishihg to develop or

9 .0
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modify vocational prdgrams.

.

- 1%Ac;iviby IV. Provide an Opportunity for Special and Vocational
Educators from gpe Secondary Schools dnd Voca-
tional Administrators froM Wisconsin's 16 VTAE
Districts to Jointly Plan for Educating the
Handicapped in Each VTAE District

P

'The
i

activities,of the'secondary and post-secondary or VTAE schools
.

.:-'
i

.to deVeldp vocation

*C

1 education programs !_cr handicapped students vary
,..

among the many schools within thei4tate., Some articulation of programs

and information is takiaNplace in ever] VTAE district. New vocational
. -

programb are being initiated and various individuals and committees are

attempting to helphandicapped students move from secondary. schools to

Vocational programs in the VTAE system, it. general, a coordinated com-

prehensive attempt has not teen made to articulate the special and voca-

tional education programs at the secondary level and the vocational pro- .

grams at the VTAE level of instruction:.

Handicapped students in the'middle and high.dchool areas need to be
.

provided, (1) career explordtory opportunities;.(2) pre-vocational and

living skills; and (3) vocational training opportunities. These three

areas are not always provided in a one, two, three order but in various

combinations over a period of Months or years. All three areas are

essential if we are to train handicapped students for paid or non-paid

employment. Before a handicapped student can really be successful in a

vocational training program, he or she must acquire appropriate pre -voca-

and-living skills. The question of who should prqvide pre-voc-

tional and living skills. is not clear in many caaes-r% Special and voca-

tional.educators at the secondary level should.work this out together and

make sure that handiCapped students do acquire pre-vocation41 and-iii Ing

skills and that career exploration opportunities are provided. Handi-

capped students entering the AE system should be ready to enter a

regularvocational classrOom, if at00all possible, to learn in employable

skill.

This does not. mean that pq-vocatin5 and living 'skill's will not
,

be required at a VTAB chool% /Some handicapped students willhave a con-

stant need for such services. It ..s desired;' however, that 'handicapped

4

.a



- students be_ready to enter, vocational courses as diton as possible after

enrolling in the VTAE schodl.

-Skills in reading, writing, math and basic education skills in general'

, will also be needed on a continuing basis at both secondary and VTAE levels.

yr

Cooperationwith funding and social service agencies is another essential

component of.a'comprehensive approach to articulating secondary and VTAE

vocational programs for handicapped st ents.

Still another point to consider is the Federal Buckeley.Privacy Amend-

ments-and how release of holding of information affects students ap they

move from the secondary to the VTAE level. -Much information on the ed-

'ucational needs, characteristics and capabilities of each handicapped stu-
.

4 dent is developed at the secondary level. Deciding which specific informa-

tion would be of help to VTAE teachers iideveloping vocational programs

and- developing a method of trans ferring such information is a real problem.

A three day project data dissemination and,.articulation conference

'.was held to help secondary'and VTAE administrators workout mutual pro-,

blems concerning-the 'vocational education of the handiCapped in their_

respediive VTAE districts. A-horizontal and vertical rntet.ration of voca-

tional and special'educators was developed to form a "CORE" group of six

members for each of the 16 VTAE districts in Wisconsin. Two local voca-
/

tional education coordinators, and two special education directors from

the.secondarY schdols and two VTAE administrators made up'the "CORE" groups:

The conference was centered around the "CORE" groups whose purpose was

to receive Project PEP data, discuss its use in the pi'ocess of develbping

and'improving vocational'eduoation for Nandicapped-students-and to- formu

late
.

late plans for .future meetings to occur after the conference. These future

meetings were to include an egpanded "CORE" group for continuation of the

secondary VTAEarticulation process. "CORE" group assignments, conference

agenda and "CORE" group members may be found in the.appendix.
t .

The individual OTAE district articulation and development activities
.,,

varied frai'di trict to district. For purposes of this publication a corn-
\

posit summary o the planned articulation and development activities planned

by the districts will be reported. ?'CORE" groups provided the following

answers to eight summarization questi.ons. Brief:"CORE" group comments on

11



planDedactivitioa, problems and suggestions follow each question.

,SummaPy'of Articulation and Development Activities
of "CORE" Groups at the .Project PEP Dissemination

and ArticUaltioniOnference'

,

Qpestfon 1. What are the recommendations for development of programs for .

.

the handicappedjn, the VTAE districts? This should.include Specific hc-

tivities in.instructional services, field services, research and planning,

and s\udent services and a format and timetablefor carrying,out these

-`activities. ,IjOv

r

_ Vocational programs offered at the secondary level will be
identified to determine duplication-and overlap areas in
VTAE schools.

Bandicapped.students enrolled 'in secondary schoql vocational
programs will be identified ag4 given information on voca-

I

tional courses available at the.VTAE level.
.

,- i .

4 , *
t,. . . c ,

Initial steps have already been initiated. i3nCORE" group
membiors'have the. responsibility to expand the initial work

and to include all secondary` schools in the AE distript in .

the ,articulation process.
,...

Inventory existing competancy based curricula in the VTAE
school and make all secondary schools aware, of the available
curriculum..

-

Develop a proposal asking for Department of'Public Instruction
assistance in developing secondary programs for vocational ed-
ucation of haddicapped students.

Development of a district wide meeting islanned.. It will be

VTAE special needs director's responsibility to call the
meeting. Both secondary. and VTAE personnel will'be invited to
the meeting.

.
A target gate-of one fear has- been set to study and - resolve

..,the vocational program development issue. A timetable for im-

plementation will be developed.

1
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tAk
Define skill leVels, to be.developed by handicapped stude

. .
`...... s ,

4

Expand' the7"Ctle group.

, --;1. 4. :5

.

Develop` a'fimetable foOmplementation.
. .

. .

Establish a joint VTAE and secondary scOol Exceptional Ed
Needs Committee to-improve articulation of services.

cation

Instructional Service's Department will use an advisory boa d

to help Atvelbp servides for handicapped students and plan

inservice training for teachers.

Fr

Top administrators must take a leadership role in providing

services to handicapped students. :

.44

.

,

We must have adminlatrative.committment in the five year plan.
, .

Increase our efforts to make all staff members aware. and
volved in improving vocational education programs for the

handica5Ped.studenttp.. '

Establish the needs of our diverse student population.

Involve parents in,our planning meeting..,

-a

Holdsextensive, practical inservice by teachers experienced

in education of the handicapped.

AI

.

, Plan. for tome VTAE staff members to be involved in the develop-
ment, of the IEP. (Individualized education-program/for handi-

capped vocational students in the llth and 12th grade.)

Make exception oncOur limited enrollment ObliCies when handi-

capped students are involved.

Make cooperative arrangementp,hetween VTAE and secondary
schools to serve handicapped students in the 16-21 year age "

bracket. .
.

13 1 7
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Secondary schools should provide the basic pre- vocational
,

---:-skills needed -in -appropriate -, TAE classes. _.. .,,

. t ,

I

A follow-up of handicapped,s udents leaving, the VTAE pro-

grams during the last five y ars.will-be made.
ti

.,4
,-

a.

, ,
'We want. to plan long and shOrt term inservice to coordinate

. ,

4

activities, in special and vocational
,
education.

.,:f

Some of the federal legislation needs interpretations

.,,

.

Determine levels of authority in the secondary schools under
the varying administrative patterns.

.

The case manager of handicapped students should shift with
students as they move from secondary to VTAE schools.

_
-1=4,

tot

, N.4
Weneed to plan teacher inservice in the areas of attitudes
towd'handicapped students. Commitment to service, pre-

vocational and vocational ; skills and specific academic skills.

I

DeveZo a procedure tot-release information acquired by
secondary schoolsAon handicapped students to aid VTAE teachers.

*

41

Question-- What secondary and VTAE activitiesneed to be coordinated in

thedevelopment and imprOvement of education for te-hapdicapped? This

should include the role of-VTAE, LVEC and Special Education personnel in

the coordination activities: ,

,

Instructors in common programs should get together to qxchange
information and plan jointly, for'seudrit success.

*Eliminate undesirable overlap in secondary and VTAE programs,
t

6We (VTAE plan to obtain information on secondary level sub-
, jects,'how subjects are.taught,follow-up of studentS, .

r
. individualized-education programs, and current multi-dlciOlinary

1- -
staffing. Based qn the information obtained in a planning/
steering committee, changes in recruitment, curriculum, follow-up,

!A44i.
placement-4nd articulation will be made.

14
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Integrat curriculum planning activities from elemeitary

through V AE levels.

Tabulate a d share vocational materials with secondary schools.

Establish vehicle to provide background information on

handicapped students entering the VTAE system.

Survey local employers to determine availability of. employ-

ment for handicapped students.',

Establish reciprocal use of services and facilities of secondary

and VTAE school districts.

Include VTAE perSOnnel on muli-diciplinary terms which develop"

the ng (Individualized Education Program.)

Student services will develOp a transfer-,procedure to help

handicappedistudents enroll in a VTAE school.

Develop a district-wide (VTAE) advisory,committee for voca-

tional education of handicapped students which identify and

monitor areas in.which cdordination and cooperation are.

necessary.

Conduct a; district-wide (VTAE) needs assessment.

Conduct joint inservice training of special and vocational

educators.

4

Communica te VTAE admission procedures to yodatIonal and '

special education teachers in the secondary districts.

,

Inform VTAE teachers
I
of the competency -level of handicapped-

graduates of secondaty:voCsational programs.

Need basic data-from psearchand Planning Department on the

number of handicapped students being served, programs-in

which enrolled and employment secured.

155
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f Have district VTAE director ,send .letter to all pecondary,
schpolS identifying VTAE teachers who work with the handi-
cappedstudents and in turn request'the names Of vocational
teachers in the secondary schools who are working with
handicapped students.

4

e
..Bring ,vocational educators fro secondary and VTAE schools

to a meeting to-help provide p anning for future voca- ,

.tional programs for handicapped students.

. .

Question What follow-up-activities are planned for, the "CORE" group

(i.e., plan additional meetings add more members, plan divrict.mini- "

r ,

conference, 'request professional services) ?,

* Develop joint meetings fort,VTAE-,,special education and
vocational education staff at the local level.

A meeting to discubs adiission procedures, program articu-
lation, inservice meetings, role responsibilities legal

aspects, ,and prograill development has beenplanned.
n.

"CORe group has resolved to function as'a planning group
for a local,workshopv,fdr LVEC, special education and VTAE

staff for the Ourpokaf coordinating services for handi-
capped students: '1"1"

A series 'of quarterly meetings involving an.-expanded "CORE"

group have been planned.

Establish an expanded "CORE" groUp, meeting to take placa
in Septetber.

"----__4(Minutes of this "CORE" grpurare being sent to the VTAE-
advisory committee on handicapped students.

4 Established,a time and place to continue and expand "CORE"

groups later this month.

An exPandea'"CORE" group will meet on a regular basis.

1 .2
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tAtiestion 4. 'What ar'e.the recommendations for'.devenpment of vocational

education for the handicapped in the secondary school systems?
, . . .

1

Actkerate the mainstreaming of handicapied-students into 00-..

the regular vocational programs.
,. .

'Take steps to meet the requirement of recent federal
lation on edudation of handicapped students.

Develop competancy based' vocational courses.,

'Disseminate'and- share informat.ion on vocations educatiOn

of the handicappedamong the secondary distric s.

.

A needs assessment of teachers, administrators, employers
and inservice requirements will be made.

O

Share accomplishments of.vocational and special{'
which have already occurred in the districts.

.

Develbpstatp inservice on vocational education' f handi-

capped students. d
.t

4
ducation 4

evelo vocational areas not currently offered, a ch as
Christmas tree farming, pulp industry, custodial intenence;

home and building maintenance and heavy equAment operator.
4

Emphastie cooperation between secondary and VTAE programs.

SUpply.pre-vocational skills needed to enroll in a* VTAE

course.

Question 5. How canthe transition of students from the.secondtiry to,the
. .

...40!"
VTAE system be improved? Should special consideration be gi' n to the

tl

>

referral procedures? 4

Identify handicapped students and non-students in thrdistiict
and inform them of availabl:e VT4E services.

..

I



r.

Make immediate plans to enroll more handicapped etulents
in VTAE,classes. This means'an immediate-gear up tr.

- service handicapped students.

°

Trartsfer relevant. information on'handicapped secondary

students ta VTAE teachers when student entolls'in'a
VIAE program.

o

Conduct joint VTAE,,eecondary worli.shops to develop re-
ferral-procedures for handiCapped students.

a

A

_Initiate,pre-planning for transitiohipf handicapped vtudents
to VTAE-system as part of the-multi-disciplinary team process'.

,----'
.

I.

Initiate pre-enrollment counseling of handicapped students
wishing to enter VTAE schools. "/ ""ee

`"......1 ...411.."4

: a

Set up joint meetings befweeriVTAEladmission ounselors.
Include DepartTentSof Vocational Reha*litat n and social
service agencies when,their serVicesOte nee ed.

41.

* .T. . 3

Question 6. What types of curriculum codidination' will be'needed and' 'who

will do the coordination.?

Develop and exchange competency level requ rements between
secondary and VTAE staff.

't

O
Hql.d joint VTAK and secondary curr culum development-sesion
to'Mareideas. .

,

VTAE staff will cooperate with%secondary schodl staff in
offering jointly sponsored courses for handicapped students.

,Question 7.

.

Will he Exceptional EddcatiomNeeds'Identificationt pstru-.
o, . _

ment be utilized in additional schobls to gather further data?

A computer printout of the tables in the publication, Handicapped Students
4 ,

and TheirVocatiOnar Weeds far 1977F1982, will be available for those v.

districts desiiing this type of format.

18
9
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eleven ,groups_ affirmed that they _wished to colle

additional data through the use of Project PEP instruMents"
and materials.

The Project PEP data will be used as a takeoff point for

,developingdeveloping and revising vocatiqtyl programs for ha di-
capped students. .

..
'..

e.

.
.

Consideration.will be given to replicating te study, in

depth in our districts.

Stipn 8. What activities are necessary to provide. legislation mandates

on vocational, education of the handicapped? This should Include the desii-

nation of those, responsible for individual students.

Orientation sessions to inform lOcal administrators of
.P

legislation mandhtes.

Joint orientation and planning meetings with local admin-
istraliors, parents and agencies to develop a community
approach to meeting the mandates of the law.

/- The Role of Community Members

Improving, develbpj.ng, and modifying vocational programs for handicapped'

students is a'community problem. Ille articulation of -these activities ndeds
,

to occur in geographical areas large enough to,have secondary and post-secondary

school,distriCtS:1716s the"btOortive services of rehaWitation and social
''.

service agencies. Wisconsin's vocational, technical and adult education dis-
, . ., .

tricts provide a nearly ideal setein for achieving. the objectives of develop-
,

--51
,ing, improving and articulation of c ary/post-secondary vocati. nal pro-

. .

grams for handicapped students. Accomplishing these objectives requires the

help of people in meny different position p in the VTAE district communityy.

,research, surveys, inservice meetings and organizational meetings will
,. , .

help, however, such activities are not a substitute for the action of concerned
. . .

indiviauals. Waiting and watching for someone to take action will not\help

1.,?3
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.

hsndicapPed students. Tfie consequences of inaction.and apathy Fill produce

negative effects on educating handicapped students in the community.

IndVidual VTAE community members can have a positive impact upon voca-

tional eduCation.for handicapped people. Some activities which individuqls_

can accomplish are digcussed,in-.the following sections.'

Vocational Administrators
*e`

A

Teacher preparedness for teaching handicapped students reflects to apreparedness

extelikit the attitudes and policies_pf.the vocational administra-
Ap.

'tors in the district. leachers need to acquire the necessarySkills to re- /77.

vise and develop vocational programs for handicapped students. Administra-

tors ai'both the secondary and VTAE levels can help by arranging for inservice

meetings and encouraging teaCherS taobtain'skills on teaching the handicapped.

The provision of extra time, space and equipment should be considered. Para-
,

-professional help in the classroom,would assist teacheis in doing the extra

work which will be required in teaching handicapped students, Vocational

administrators can establish a rapport with employers to assure that communi-

cation between teaching staff and people in the business world are established.

This liaisoniwill be valuable 'in the placement of handicapped students.

Administrators at boWlevels`need to work together to develop a strategy

for smooth transition from secondary to VTAE schools for handicapped students.

A good follow-up on handicapped students which dro out at the secondary level
4

' would be of value to the VTAE administrator. Hand capped students dropping

out of secondary schools ar not likely to ob_ain employment without further

training. The VTAE schools will eventually en;61/_many _of44104t.se dropouts.

The secondary school follow-up of dropouts would be valuable to VTAE districts

in identifying these students in the one to five yearperio after leaving .

high school., Finally, adMinistratorS should be hiring teachers with ex-

perience and training in'teeching,handicapped students and those teachers

whose attitudes towardtteaching the handicapped are positive.

Vocational Teachers

Vocational teachers must be prepared to teach- handicapped students, Pre-
,

paration can be accomplished through additional schooling, inservice Vork Nul

4

f2 4
()

/
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__.the_actual_leaching_of handicapped students. 'Teachers should be aware of the

characteristics-of the major types of disabilities succi as educable' mentally
- N

..,-

retarded, iemotionally disturbed, learning disabled as well as physical dis-

abilities and hearing and visual ilpairments and know how to identify these

disabilities in the classroom. Modification ofexisting courses to accept .

handicapped students into regbiar)classroom must be done. Teachers should
_--

also be personally aware of individual student needs. Once these things are

accomplished, teachers will be able to readily accepts handicdpped students,

into the regular classroom. /

Vocatidnal teachers can provide assistance to others in the community in. .

several ways. Counselors need to be informer-a& existing vocational programs

which are modified for handicapped people. Secondary and VTAE teachers can

establ4h communications to mutually help students make the transition to a

VTAE system.- Secondary, teachers can'help handicapped students, explore VTAE

options. Being involved in helping handicapped students in the classroom

and in.career guidance will not only,help.handicapped students but will also

sharp-en teaching techniques and increase the effectiveness of vocational

teachers in general.

Employer's Role

Under. Slitction 503 of the Rehabilitation Act-of 1973,-employers doing

business with,,the feleral government must take affirmative actioneo hire

handicapped individuals if the government contract,is over $2,500, and em-

3loyers must develop an af tive action p if the contract is over

$pt000 or 50 or more people are employed. If is therefore important to

--learn about the capabilities of handicapped People and their records as

employees. Legislation in 1977, Public law 951.30', allows, emproyers'to'take

an extra tax credit for each new handicapped pmploygeWhid 'has been referred

from state vocational rehabilitation services. A standard tax credit for

1977-78 of 50% of the Arst $4,200 1.n wages paid to each new employee is

available. The tax credit 'limit is $100000 per year. When the new employee
.

.is hired, an additional 10% of the first $4,200 of annual'wages may be tAken.

The employee must have a mental pr physical disability which_ls a substan-

tial employment handicap. With this kind of legal. and'monitary incentive,

an employer would benefit by cooperating with VTAE schools in identifying

C

21
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.qualified handicapped people available for employment. Eniployers need to

work closely with VTAE instructors in identifying aneredesignini jobs fo
.. ,, .

_

, :.
r

handicapped people. Te5cher-dkployei codperation in designing jobs aad.

developing.training'for redesigned jobs would ultimately be profitable for
.

-. ., ,0"
.. " employers, teachers and certainly handicapped people. Methods.of sharing

.

0: ..
ir

,

employment eicp riences with other employers needs to be developed on a
,. : .

commodity basi . -,

'

,4---

, 4'"

-"Zag

AgenCy R
)

so

r

Counselors from agencies which place handicapped students do vocational',

programs at the VTAE level need to work, directly with persons who are doing

the actual teaching. Working with administratoig to get the dicapped

person enrolled is necessary. However, counselors have 'al le information

about their clients which maybe of help tq a vocational teaCIA=in teaching

orsdeveloping vocational programs fdr specific individuals. Knolang'the

learning modalities used by the handicapped would be helpful. Being'aware

4
of tolerances. for classroom and peer pressurewould help the vocational'tea-

cher in conducting classes.

.

Agencies need to. alert vocational administratofa to the aervices which,

their agency can provide and who to contact to obtain services.

Evalloadionsof Secondary VTAE Articulation to Improve Vocational ,Education

to Handicapped Students

,

ondary and. VTAE articulation. efforts to_imprdve vocational edtbratj,en for

handicapped ftudents. The first is the effect upon the number of handicapped

persons enrolled in VTAE schools. An eftective.strategy should substantially

increase the number of handicapped4persona enrolled in VTAE courses.,
.

The second and most decisive indicator of a successful delivery of voca-,

tiOnal programs weuld be a sizeable increase in the number of handicapped

petsons,employed in the community. The purpose,of.vocational'edugation

-
is to ;provide programs which are directly related to the preparation of the

.

individual for paid or'unpaid_employment or for additional preparation for -

a career requiringother than a baccalaureate or advanced4dtgree. If an

/tare are two major criteria fbr.,evaluating the effectiv ness of sec-

22
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<2*

increase in the employthent of handicapped is not evident, we must

conclude that we are not fullfilling our pur se .that ,a reesessment of

SY
our. strategy is needed-.

1' -,

. -

'Community Citizens and the Law

.
. '

,The :legislative intent of the recent series of laws regarding the
''

*
eduCation,of handicapped people isclear. Handicapped peoplewill be ad-

mitted tothe mainstream of society'. To backup the legislative intent,

'r /
o .

..,

scores of class action suits have been initiated throughout
r
ole Altiolito

.... .

obtain rights for handicapped people in the fields of education and em-
.,

1 -4

40loYment. A great- jority of these suits are being won by the handicapped

?----`\--persons. .

A 6imont publication, AMICUS, published by the National Center for

Law and th Handicapped, Inct
**

contains, up-to-date reports on individual

-suits and t e status of the litigation procedures. This publication and

others prov a barometer of litigation resultiand show that the courts

are confirming what the laws are mandating. ,The recent flurry of litigation

. reveals the exigtAnce of at least two groups of Peoplt in our society,

/, those who,are advocating rights for the handicapped and those who grant

4
.these rights only after litigation processes. Although litigation is a

va1uA-11 and necessary tool forobtaining the rights of handicapped people,

4 -

it also 'consumes great amounts of time and money. An immense amount of

time and money resources could be saved and services to handlcappedi-people

quickly improved if educators, employers, and others involved would help open

the door to the mainstream of society'fur handicapped people.

-3k

Public Law 94-482. The Educatoion Amendments of 1976, Title II. -Rules

'and Regulations in Federal.Register on.October

Public,Law 94-142. Education for all Handicapped Children Act,of 19751
y. Rules and Regulations in Federal Register on August 23, 1977. .

Rehabilitation Act of 1973, Section 50 andSection 504. Rules and

Regulations in Federal Register oA January 18, 1977.-

. ,
,

** National Center for Law and the Handicapped, Inc., 12,35 N. Eddy Street,

SodtH Bend: Indiana 46617. ,

. 27
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SUMMARY OF PROJECT PEP ACTIVITIES

Project staff with the cooperation of"-teachers and administrators in

. Wisconsin's secondary and vocational, technical and adult'-education schools'
. ..,

'' J .

,(VTAE) were able to identify numbers, charaEtkistits and vocational needs
0,

-1Of over 1,200Phandicapped students- -ages 14-21 in Wisconsin's Tibblic School,
.

esysteis. Also idenittied were the barriers which°keep students from n-
,

, . .,.
..,..

rolling in and completing vocational courses in VTAE schools and successful

techniques used in working with handicapped students. In working'with

the'secondary and VTAE teachers it was evident that a positive attitude

toward working with handicapped students prevailed.

Meetings of the "CORE" groups which were established at the disSemina- .

ttOn conferenCe held in August-1977 are still being held: '/he "CORE" groups

were made up of six vocationai.and special educators from secondary and VTAE

schools ineach of the 16 VTAE districts. The purpose of the "CORE" groups

is to articulate the development and improVement of vocational education fof

handicapped students and to develop a strategy to help secondary students

enroll in VTAE schools. Each of the "CORE}' groups were provided with infor-

mation on the number' of- handicapped students in their districts; their-.

characteristics and their vocational needs. Secondary teachers indicated

that over 65X of 6heir handicapped students age 14-21 could benefit-from

VTAE schooling. R .:J-

VOcationarteachers and administrators must be proficient in providing

vocational education tiro handicapped students. This proficiency can be ob-
..

tained through inservice training, additional college studies, and by the

414 actual experience of teaching handicapped students. Required certification

0 for vocational teachers on how to teach handicapped students would improve'
,

the delivery Jf vocational education to handicapped students_in,the secondary

and VTAE schools.

Pro t PEP helped establish many new liaisons betweeh vocational, and
k

special educators and between secondary and VTAE personnel. It is hoped

that these liaisons will be valuable in helping an increased number of handi-
.

capped students obtain employable skills through VTAE Classes.

28
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f Project PEP Dissemination and Articulation

- -at the

Administrative Leadership Conference

Quality Inn - Madison .

. August 3, 4, Z977

,(Please refer to main Conference agenda for meal and hospitaii.tylfunctions)

WEDNESDAY,. AUGUST 3, 1977

3:10 -'4:30 p.m. Wisconsin Room CAT B, and.C)

Topic: Program Evaluation and Planning for Meeting the Training
Needs of the Handicapped, Project PEP

,

Chairperson: M. Douglas Ray, Wisconsin Vocational Studies Center

Presenters: Lloyd W. Tindall,; Project PEP Director -..

. Wisconsin Vocational Studies Center

Marion E. Franken, Project, EP Associate
Wisconsin Vocational Studies Center,

Vasant Kumar, Ptoject PEP Associte
Wisconsin Vocational Studies Center

Topic: Help from Wisconsih's Educational Administrative Agencies

Presenters: James Urness, VOcational-Education Consultant, Special -

Projec.ts; Wisconsin Board for VocationaloTechnicar

1P
and Adult Education

Preston Smeltzer, Supervisor, Special heeds
Bureaujor Cafeer and Manpower Development
Wisconsin Department. of Public Instruction

Thomas Stockton; Supervisor, Mentally Retarded
Bureau fdr Exceptional Children
Wisconsin Department of Public Instruetion

6 f
4

. 0:00 p.m: CORE Gtoup Dinner Meeting -*Executive Room

, Topic: Project PEP Data aoReview and COPE Group Organization

Chairperson r' Lloyd Tindall

4

. Panel: Project PEP'Staif;, Marton Franken, Vasant Kumar, Lloyd Tindall'

CORE Group Organization

30
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THURSDAY, AUGUT 4, 1977

8:30 - 10:15 a.m.

Topic:

-

Chairmson:

Presenters:

/

Wisconsin Rodm (4,B,Sand C)

Preparing Handicappedfor,the Workforce - Articulating
Information and Training for Secondary and Post-Secondary

Lloyd Tindall

Bill Eddy, Educatioif Program Specialist, George Washing on
University, Mid East Regional. Resource Center, Washingto , DC

Marc Hull, Associate Profgssor of Vocational Education,
,Texas A and M University, College Station, Texas

Question and answer session
4

10:15 - 10:30 a.m. Break

10:30 - 11:30 a.m. Individual. VTAE District Meetings (for meeting, room see below) .

Topic: Setting Priorities to Facilitate Articulation'Bgtween
Secondary and Post-Secondary Vocational Education for
the Handicapped

Chairpersons: CORE Group.Leaditrs

Blackhawk, Room 202

MATC-Madison, Room 203 . _ .

District One-Eau Claire, Room 205

Fox Valley, Room 206

Gateway, 11.00111 207 . . . .

Lakeshore,- Room 208

. Walter Babula

Max Farning

Phyllis Jelich

. Eugene Bdgard

. Rose' Nelson

Russell Paulsen .

. . Rosalind Levin

. Robert Birchler

. Lori Weyers

. Florence'We6selius

. Donald Pritchard

Mid-Spate, Room 211 ., .

MATC-Milwaukge , Room 210 ,

Moraine Park, Senate

Nicolet, Senate, . .

North Central,, Wisconsin.Rootal÷...44

Northeastigisconsin, Wisconsip Room;A. .

Southwest Wisconsin, Wisconsin Room B .

Waukesha County, Wisconsin Room B .

(Western Wisconsin, Wisconsin Room C .

Witidonsitv;Indianhead, Wisconsin Rooth C.

Hank Wallace

. Maxine Doyle

. Jose Vasquez

. Philip Malin

. Richard Roder



4

ee,

./

1:00 - 2:30 p.m. Mini Suites (Room numbers will be posted Wednesday, August 31)

Topic: Role 9Z Student Services and Research and Panning Areas
in the Vocational Education of the Handicapped

c

Chairpersor CORE Group Leaders

2:30 - 2:445 p.M. Break (Wisconsin Room)

2:45 - 4:15_p.m. Mini Suites (Room nuMbers'will be posted Wednesday, August 31)

Role of the Instructional. Services and Field an&COmmunity
'$Orvice Areas in the VOcational Education of the Handicapped.

Chairperson: CORE Group Leaders
-

FRIDAY, AUGUST 5, 1977

8:007 10:30 a.m. Wisconsin ROom and Assembly Room

Personstuith Zast names A through L, please go to the
Assembly Room

-°

,persons with last names M through Z, please go to the

pconsin Room.

. .

Topic: Dealing with Role and Sex StereotypIng In Vocational Education..

Chairperscigs: John Hartz and David Miller
Wisconiin'tiocational Studies Center

lI

Presenter: B. E. Jessee, Professor of Counselor Education, -University.

of Eidsouri,.Kansas City' .

.

.

a

4.

'S
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PROJECT PEP DISSEMINATION. AND ARTICULATION

Wednesday, August 3, 1977, 6:00 p.m. - CORE Group,Dinner.Meeting in the
Executive Room

TOPIO1-1"

CHAIRP

I. Panel:

4

'eat PEP, Data Review and CORE Group Organization
3.

Lloyd Tindall

roje4 PEP Data review and question and answer session. Project
PEP Staff, Marian Frariken, Vasant Kumar and Lloyd Tindall will
briefly review Project PEP Data and answer questions concerning
the developmeytt and utilization of the data.

II. CORE Group Organization

1. Introduction of CORE Group members.

2. Project PEP Data review procedures.

3. Appoint recorder to provide a feedback of CORE Group proceedings.

4: Plan for 10:30-11:30 a.m. meeting of all, persons within each VTAE
district on Thursday, August.,4,, 1977. The CORE Group leader will
conduct this meeting and the'ThursdaiT afternoon meeting of the
CORE Group.

41N

The CORE Group should decide what types of information they would
ike to obtain from the non-CORE group personnel attending the
0:30 session -on Thursday. (Refer to Agenda for 10:30111.m. meeting

on Thursday, August 4, 1977)

O

I.
`Y.

1
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PROJECT PEP DISSEMINATION AND ARTICULATION,

Thursday, August 4, 1977, 1630 - 11:30 a.m.

1

TOPIC: Setting Priorities o Facilitate Articugation Between Secondary
and Post-Secondary oc4ionat Education for the Handicapped.

\

CHAIRPERSONS: CORE'Gropp Leaders
. I

I

. .,..

. The purpose._ f this session is to obtain input from the perSons at the
. 1

Conference who are not members of the CORE group\and to bein th articulation

process between secondary, and post-secondary schOols'in t provement and

development of vocational edudatioti for the handicapped, Some of the infor-

, mation which the CORE kroup could utilize pay be obtained by answering the
following questions. 4 ,.

<0

2.

1. _What areas of-the Project PEP data are most important in the articulation,
-process for the development and improvement of secondary and' VTAE

vocational educaticin programs foiThaddicapp'ed?

1
Q. Who are the key people in.the secondary and VTAE schools wbo will be 4-

i involved in the articulation of vocational education programs for the

handicapped?

3. What type of communications need to be set up or maintained among those
in the VTAE district (seconds and VTAE personnel) interested in

developing and improving services to the handicapped?

4., What problems concerning the educating of the handicapped should be
approached by de CORE group?

5. What-referral proceduestare needed to facilitate the movement of handicapped
students frov secondary to VTAE programs? (i.e. standard forms, information .

on each student, channels of communication)

--,
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PROJECT PEP DISSEMINATION AND ARTICULATION

Thursday, August 4, 1977, 1:00-- 2:30 p.m.

CHAIRPERSON: CORE Group Leaders

The purpose of this session is to discuss the roles of the Student--
ServiCes and Research and P1Snning areas of,the:VTAE district :in serving
the handicapped. Secoridary/VTAE articulation will be involved in many

aspects of this planning. The following topics are involved in develgpiiii -

.and improving services to the handicapped. Time will:rot allow a discussion
on all, areas, therefore, select those which are most important to the CORE
Group. Ple94sre record the progress of the Group and Sientify future activities
suggested bk the CORE Group.

The following questions may need CORE Group 4attention.

STUDENT SERVICES

1. What admission procedures academic levelsapd desirability of
entry aspects need to be ormed?

, ,

2. What will be the counseling proceduresf

3. What are effective testing and evaluation Procedures and haw will
they be used?

4. What supportive Services, remedial services, trans at:ifon, housing,

,and financial arrangements for handicapped studentS43,11 be ;leaded/

.5: Who. will coordinate interagency;iaisoNfor school and agency
services to the handicapped?

°

6. Who will coordinate follow -up gi-thePhanaicappe
graduation and employment and who insuxes that

O

35

tudents after
ollow-up is done?:..

4+



. 41.

4s.

1, What community surveys regarding ed7.atOn,and employment` of the
'handicapped are needed? .. . ,-,.

t inservice train in g.projectd for teachers and
.
administratai ark

needed?

3. What type of planning for.fdcilities modification..-are needed?

4. Is interpretation needed in-planning for complianc.e
with recent laws requiting education. of the handicapped,' non-4w

discrimination, and in providing service to the handidapped?
zot

5. Is research needed on developing instructional programs for the
handicapped?

o

6. What, if any, alterations will be needed in the level's of authority °

and responsibility of various 'educational personnel in order to.
plan and implement programs Of service to handicapped students?

me,

:'441110%6

How should responsibility for.the status of a specific handicapped
student be assigned?

J

al*



PROJECT PEP"DISSEMINATION AND ARTICULATION

IN
Thursday, August 4, 1977, 2:45 - 4:15 p.m.

CHAIRPERSON: CORE Group Leaders

The pUrpose of this meeting is to discuss the role of the Instructionali-'
8-erVfcei-iiiathe Field and Community Services-areai-athe-Wa.diiiiiCts '

itt erving the handicapped'. Secondary., and post-secondary articulation will

be- nvolved in many aspeCts of this*plantling. The following topics are
inv lved in developing and improvihg services to the handicapped. As in the
pre eding session, time will not allow a discussion on all areas, therefore,
sele t those.which are most important to the CORE'Group. Please record the
Prog essoof the Group, their concerns and problems and their suggestions '

for uture activities.

:hINSTR CTIONAL SERVICES - I

e following questionsmay need CORE Group attenLonl

What type of inservice training,on teaching the handicapped is
needed?.

2. Ho will information on haUdicapped" tudentso'be transferred to the
VTAE district and finally-Azo specifi VTAE teachers?

A

3. How and who will coordinate and articulate the secondary and VTAE
curriculum for the handicapped? /

4. Will acquisition ofmateriale on teaching the handicapped be-made?

How will the modification of vocational curriculums be,carried out?

at supportive services will hitie6ded to aintaidfthe instructional

areas? (i.e. remedial support in reading and math and Improving
living skill0'

7. -What will be the policies on Class size and the minimum and'maximqm
enrollment requirements?

37



FIELD #ND COMMUNITY SERVICES
N.

1'. ,What type of non - credit outreach programs will be necessary? This

may include parental information for parents of the handicapped,

and information on employers and employment of.the.

i

handicapped.

.

1

4 JG

. Will supportive service programs in mufti- locations be available?

7-

, What folloid-up and interagency coordination will be needed?;

, ;

Cs. sis./

4

/ 54
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PROJECT PEP DISSEMINATION AND ARTICULATION

Summary of Art ulation andi)eyelopment Activities

THE CORE OUP FOR THE RESPECTIVE VTAE DISTRICTS
SHOULD HAND IN SUMMARY CONTAINING THE FOLLOWING
INFORMATION AT THE CLOSE OF THE CONFERENCE.

1. ;What are'the recommendations for development of.programs for the.,'

handicapped in the-VTAE districts? This-should include specific
activities in Instructional SerVices, Field Services, Research and
Planning, and Student Service's and a fo t and timetable for
carrying-out these activities.

4

a.

2. WhA secondary and VTAE activities need to be coordinated inOlhe .

development dfid improvement of education fgr the handicapped'? This ,

should include the role of VTAE, LVEC and Special Education personnel
in the coordination activities.

3. What follow-up activities are planned for the CORE group? (i.e. plan

additional meetings, add more members, plan district =i- conference,

request professional services) 4

4. What are the-recommendations for development of vocational education
for the handicapped in the secondary school system? 3

. . ..

...

A

,N\

5. How can the `.transition ad students from the secondary to the VTAE system
be improved? Special cnnsideration should be:given to the referral
procedures.

4
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1.

''Summary of Articulation and Development Activities, continued
.,. .

", -

6. What typee of curriculum coordination prficedures, will be neided and
- who will d# the coordination ?,

;

.., 1

C

4

,

7. Will the Exceptional EduCation Needs Identification'Instrument be .1.4
utilizedfin additional secondary schools to gather Yurther datItr:'",

1
A computer printout of the tables in the, Publication, ,,HcznilicizPped t

(I

Students and Their Vocational Needs for- 1977 -1982, wilit, be available'

''e.-tor those districtd desiring this type of format
x'

,

(V .

A-
-4

O

.A 4' I. t
Ii.

r, 4,
What activities are necessary to provide compliance-,with legislativ
mandS,tes on vocational edueAtion of.thir handicapped? .This should.tncldde
the designation of(thOse responsible f;or in4vidual,4stgdents.

.=, 0.-
.--.,./-

.

-a.
.

..4--

l '

O
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4,CORE" Group Members Attending

.the

Project PEP Dissemination and Articulation Conference

.Vocational,-Technical and Adult EdzlcationiPersonnel

__,Pobert Bircher
',. District One Technical Institute-

Eau Claire
620 Clairemont Ave.,

-Eau Claire, WI 5407t1

*Orval A. Gabriel

DistAct One Technical Institute-
Eau Claire
620 Clairemont Ave.
Eau Claire, WI - .54071

Michael Stacy,
District One Technical Institute -
Eau Claire
620 Clairemont Ave.
Eau Claire,'WI 54071'

-. Doug Heit

District One technical Institute-
' Eau Claire

620 Clairemont Ave.
Eau -54071'

_****************

t
*Maxine Doyle
Southwest Wisconsin Vocational,
Technical Institute
Bronson'Boulevard%
Fennimore, WI 53809

James R. Nelson
touthwest Wisconsin Vocational,
.Technical Institute
B onaen Boulevard
Fennimore,. WI 53809

****************

*Rosalind Levin
Madison Area-TechrifEal College
21IrN. Carroll St.

Madison, WI 53703'

Carl Brice
Madison,Area Technical College
211 N. Carroll St.,
Madison, WI 53703,

********Ii*******

*Philip :Malin . .
, *Walter Babula

Western Wisconsin Technical Institute '2228
BlackhawIc Technical Institute

Center Ave.
Sixth arid' Vine Streets
LA Croaie, WI' 54601-

r.7
Administrative ;center

,;

Janesville, WI 53545

Weaterri Wisconsin Technical Institute
Sixth and,Vine'Streets
La Crosse,.141 54601

-'1.***4**********

* "CORE" Group Leader

41

,..-J

Cynthia Bagley -,

Blackhawk,TechhicalInsfitute-',
Beloit Campus'''.

1149 Fourth St;
Beloit, WI ;53511 ,

, ....

********,**4,**;** t... - ,



114ocational, Technical and Adult Education Personnel- continued

"*Plorenci Wesselius
Gateway Technical Institute

.Disttict Office
3520306 Ave.
Kenosha, WI 5440

****************

, *Jose Vasquez

Waukesha County Technical Institute
800Main Street
Pewaukee, WI 53072 I

41*)

a

Mohamed Malik .

Wadkesha'COunty TechniealInstitute
800 Main Street -'

ewalikee, WI 53072.

* * * * * *** * * * * **

*Phyllis Jeligh.
Milwauka-Area-TiChnical College
1015 N. Sixth St.
Milwaukee, WI. 53203

:Harold Bessett

Milwaukee Area Technical College
1E115 N. Sixth St.

Milwaukee, WI 53203

_ **********4****

'11D.41gene Bogard

Moraine Park TechniCal Institute-
Fond du Lac.Campus
`235 N. National Ave.
Fond du Lac., VI

Philip Stoll
Moraine Park Technical Institute -
Fond du Lac Campus
'235 N. National Ave.
Fond du Lac, WI 54935

**.*************

* ';CORE" Group Leader

Michael Schulte
Lakeshore-Technical. Institute

1290 NorthAye.
.Cleveland, WI 53015

**nald Pritchard
Lakeshore Technical Institute
1290 North Ave.
Cleveland, WI. .53015

* * * * * ** * * * * **

*Lori Weyers
Fox Valley Technical Institute
1825 N..jaluemound Drive
P.O. Box 2277
Appleton, WI 54911

****************

*Hank Wallace
Northeast Wisconsin Technical Institute

2740, W. Mason St.
Green Bay, WI 54303

Rodney -Ajell
Northeast Wisconsin TecJical Institute
2740 W. Mason St.
Green Bay, WI 54303'

c ****************

*Dr.. Max Parning 1

Mid-State Technical Institute
500 32nd St., North
Wisdonsin Rapids, WI , 54494

Randy Fdeklam
Mid-State Technical Institutd
500 32nd St., North
Wisconsin Rapids, WI 54494

****************

*Dr. Russell Paulsen
1 North Central Technical Institute,

. 1000 Schofield Ave.
Wausau, WI 05401
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Vocational; Technical and Adult Education

*Raile Nelson
Nicolet College and Technical Institute
P.O. Box518
Rhinelander, WI 54501

DOnna Passer
Nicolet College and Technical Institute
0P. 0. Box 518 .

'Rhinelander, WI 54501

*'"CORE" Group Leader

0

Personnel continued

*Richard Roder
Wisconsin Indianhead Technical
Institute
Box B

. Shell Lake, WI 54871

Hugh Smith
Wisconiin Indianhead Technical
Institute
BOX B
Shell Lake, WI .54871,

*************4c*******

1.

r

Lo_cai_Noeatianat-Educa son Coordinators

Andy Suess
CESA 6 °

72 W: Park Aye.
Chippewa Falls, WI.

"David Reisinger
1411 Ahrens`
Manitowoc, WI 54220

Gerald Mikunda
CESA 11

-
,Stinset Memorial High School
Whitehall, WI 54773

54729

a Szepi
CESA 11
LaFarge High School
LaFarge, WI 54639

Bob Moen
La Cross Public Schools
432 'Cass St.

La Crosse, WI 54601

James Olds
Haunter Robbins School
405 E. Main St.
Platteville, WI 53818

45,

43

e.

-q0!te.Szymoszek
2001 Monroe St.

.MgdiSon, WI 53711

Audrey Lehman
East High School
2222 E..-Washington Ave.

Madison, WI' 53704-

Ken Sedbrook
CESA 15
Monroe High School
Monroe, WI 53566

James Schultz-
Edgerton High School
Edgerton, WI 53534

AZ Pitts
USD #1, Administrative Office
2230 Northwestern Ave.

'Racine, WI 53404

9 -

Don Anderson.

Bhdger High School
South St.

Lake Geneva, WI ,1 53147

I.
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Local Vocational -Education Coordinato7 1 continued-

,
'6 Ralph Kinney

Waukesha Publi6 Schools
,',22 Maple Ave.

Waukesha, WI 53106

Dalg,C4culi I.
Schools

4140 N7501Lilly,Road
..

M4nomonee Falls, WI 413051

A

Al Block
Frankliii* Public

Jack Crowley

CESA 9
1927 Main St.,.

, Green Bay, WI 54301

Fred.Ponschok .

Shawano High Schdol .

10504t. Union St:
Shawano, WI 54166

orth Cape Road
.1:Franklin, WI 53132

Robert Thompto
Public Schools
9333 W. Lincoln Ave.
West 'Allis, WI 53227

Carol Miller
West Bend Public Schools
',1305 E. Decorah Road

WestBend,MI 53095

Keith Myers
L'omira High Sihool

Lomira, WI 53048

Paul Muller
Lighfoot School -°

111 First St.
Sheboygan Falls, WI 53085

Herbert Schneider
Sheboygan. Public Schools

830 Virginia Ave.

Sheboygan, WI 53081

Ev Marg
North. High School
1110 W. ,Smith Ave.

Oshkosh, WI '64901

Karl Poioelt
Milwaukee Pubsi.ic Schads

1eP.O: Drawer 101'
. *Milwaukee; WI 53201

4

rucFLak)se
Lincoln High School
311 Lincoln St.
Wisconsin Rapids, WI '54494

Dennis Cairns
CESA 7

Route 5, Box 80
Stevens Point, WI 54481

Gary Leanord
City Hall
4070Grant St.
Wausau, WI 54401

Fred ,§kebba

CESA 2
P.O.4 Box 168
Minocqua, WI 54548

Garth Wilcox
Tomahawk High School
East-Kings Road
Tomahawk, WI t 54487

Walter
. % CESA 4-

Ladysmith High School

Ladysmith, WI ' 54848

Fred Schlichting
CESO
Washburn High Scho61 '

Washburn, WI 54891

44
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'Special Education Directors

Steven Stevenson
CESA f6'
725 Park Ave.
Chippewa Falls, WI 54729

. Richard- Hentschel
CESA 111
205 Main St.'
Onalaska, WI 54650.

Thomas Lon'
CESA, 114

1020 Lincoln Ave.,
Fennimore, WI 53809

Ruth Lot'mis
Madison Metropolitan School District
545 W. Dayton-St.,
Madison, WI 53703

Sue Richter'
c/o Ruth Loomis
Madison.Metropo/itan School District
545 W. Dayton St.
Madison, WI 53703

say la R. Reger.

CESA #15 -

-543 W. Dayton St.

Madison, WI 53703.'

/ Richard Ostergren
CES 111J

Court

-Janesvi

ouse
le, wr- 53545

n &ugh
to 4; Box '394

Elkhorn, WI . 53121

Donna Barootian
Racine Unified School District 41-
2230 Northwestern Ave.
Racine, WI 53404

Pat Burdick
0 Riverview Ave.

aukesha, WI 53186-

Alice uarlata
" 'Milwaukee Public Schools

P.O. Drawer 10K
Milwaukee, WI 53201

Robet Rucks
72 S. Portland
Fond duLac, WI 54935

Tom O'Brien
1247 Van Treek Trail
Sheboygan Falls, WI

Grant Rehder
215 S. Eagle St.
Oshkosh, WI 54901

John Freehill
- 120 E. Harris St.
Box 2019

' Appleton, WI 54911

Helen Toppe Ny4
1715 Division St.
Algoma; WI 54201-

William Sinclair
Syble Hopp School

' Route 3
DePere, WT 541154

tfarold Gilliland
CESA 17'

Route 5, Box 280-B
Stevens Point, WT 54481

45

53085

Thomas Oduket
510 Peach St;
Wisconsin Rapids,. WI 54494

2
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4
BPeCial.EdUcation Directors continued.

RUssell Retterer
COuct House
Wausau, WI/ ,54401

0

- Wilbur &Unice
iftourt Hous,

Wausau, WI .54404.

Frank DiCristina
P. 0.Box 168
Minocqtia, 141 54548

Thomas Miller
3415 N. Maryland
Milwaukee, WI .53211

,
Herbert Biemann
CESA #14
1020 Lincoln Ave.
Fennimore, WI, 53809
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